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O

Identify active learning strategies that can
be used in online learning environments

In this webinar:

Implement active learning strategies using
tools in Quercus and the Academic Toolbox

Navigate Quercus support resources




Introduction to active

learning




Breakout into small group discussions

Groups of 4. 10 minutes.
Assign someone to be timekeeper.
Assign someone to report back to the larger group via Chat.

As a group, define active learning (one to two sentences).

If you have extra time, discuss active learning strategies
you’ve used in an online teaching context.




What is Active Learning?

Active learning is defined as “any instructional method that engages
students in the learning process. In short, active learning requires

students to do meaningful learning activities and think about what they
are doing” (Prince, 2004).

Active learning can:
re-set students’ attention
improve uptake and retention of concepts
provide opportunities for real-time feedback




Active Learning and Student Performance

A meta study in the Proceedings of the National Academy of Sciences
(Freeman et al., 2014):

e Students in a traditional lecture course are 1.5 times more likely to
fail their courses, compared to students in courses with active
learning.

e Students in active learning classes outperform those in traditional
lectures on identical exams.




Active Learning is Adaptable

Space/Setting

seminar room lecture hall online (sync. & async.)

Activity Difficulty Level
simple complex
Timing
1-2 min. 45-50 min. several weeks

Organization (i.e., degree of collaboration)
individual groups/teams class




O

When should | use active learning in my course?

When the strategy supports
students in achieving the course
learning outcomes




O

QUERCUS

The University of Toronto’s Academic Toolbox




QUERCUS

Connect and
communicate

Organize content

The Academic Toolbox helps you...

Assess student work | ., £:6m 5 distance

and provide feedback

v—
v—
v—
J—
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Organizing content




Integrate activities within the content

O

i v Week 2: Parts of the Cell o -
i v Week 2: Parts of the Ce
i g9 Module Pre-Quiz: What do you already know about the parts of the )
“ cell?
Lecture 2 Part A:Cq
i Lecture 2 Part A: Cell Walls (]
Lecture 2 Part B: Ce| :: Lecture 2 Part B: Cell Membranes @
R ] Knowledge Check Quiz: Lecture 2 Parts A and B (Cell Walls and Cell
Lecture 2 Part C: Mij & 7 Membranes) @
Lecture 2 Part C: Mitochondria (]

ASYNCHRONOUS i %7 Reflection: What have | learned in this module?
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Structure the learning experience

Requirements

® Students must complete all of these requirements

Students must move through requirements in sequential order
Student must complete one of these requirements Module 2
Course Outline v view the item v .

Lock until
Syllabus Quiz v score at least v 20 /3

Prerequisites
Introduce yourself v contribute to the page v
Module 1 v

Meet the Teaching Tea v view the item v

{- Add requirement

ASYNCHRONOUS 13



Guide students’ reading

Week 2 Readings

This week, you are expected to read the following 2 articles linked below. Questions to guide
your reading are provided to help you make the most out of each reading.

<Reading 1 Citation>

Guiding Questions:

e What is the main argument the author is making about <topic>...?
e What are the main factors contributing to <phenomenon> ...?

<Reading 2 Citation>

Guiding Questions:

e What research methodologies...?

SYNCHRONOUS
ASYNCHRONOUS

¢ Thinking ahead to the next module ("Module Title"), why is this <topic> essential for our
understanding of <subject>?

14




Create “treasure hunt” / “hidden gem”

Syllabus Quiz
Quiz Instructions
This quiz includes questions about key information you need to know about the course. You can find the answers in the syllabus. It's worth 1% of your
final grade!
[0 | Question1 2 pts
The instructor aims to reply to all Inbox messages received through Quercus within...
(O 10 minutes
O 72hours

(O 48 hours

[0 | Question2 1pts

The first word of each paragraph on page 3 makes a complete sentence. Type it out...

voi=v 2= q—_,v

(i

12pt v  Paragraph B 7 U Av Z2v T1v

ASYNCHRONOUS https://www.facultyfocus.com/articles/online-education/fostering-fun- 15
engaging-students-with-asynchronous-online-learning/



https://www.facultyfocus.com/articles/online-education/fostering-fun-engaging-students-with-asynchronous-online-learning/

Connecting and

communicating with students




Create community agreements

ommunity agreements can

. Set course expectations

. Pre-empt difficult topics

. Help you learn about your
students

. Be worked on collectively

. Resource on Community
Agreements

W N~ O

@na(mg Assstants’ T cavesiry or
Training Program TORONTO [ R—————
Community Agreements
What is a

Why make
A community agreement (also known as group contract, learing agreement o classroom
‘agreement) is a shared agreement between leamers about how we want to work together over
the course ofour e together. This can incude quidelines for what t means to b espectful
expectations about tumn-taking, eds (e.g. please don't bring peanuts to class).
Discussing and deciding on how the grcup will work together builds a collective responsibilty to
make the classroom a safer place and give students an opportunity to voice their needs in co-
developing a productive and equitable leaming environment. In building community agreements
s a class, we have the chance to foster shared accountability and student buy-in to the leaming
process.

to develop a community agreement?

During one of your frstcasses together, Init students tothink about what they need In e
make the class environment safer, equitable, and productive for leaming: What would help

wor besttogether? Yau can do tis irough indivdual writng prompts. a ink-palrsharo, o
another active learing strategy. After giving students time to reflect and discus: Il groups,
collectively generate a list of agreements. You can also consider asking this question in advance
through email or Quercus, and having students contribute digitally to the generation of ideas.

Maks suro o clsnfy yhat each contibuon means. For example being respectur can me
different th 20 chack for acive conasnt: e hess the guidalines hat
peoplo want o govem e gwup” Booe anyone have concerns about them? Revise these
guidelines until the class members are satisfied and feel ready to commit to the collective
agreement.

You can also use group agreements for group project work. Allow each group time to develop
their own agreements for how they will work together. This may help alleviate the stress of
unclear expectations around group work, help students to advocate for themselves and resolve
confiicts together.

Looking for things to include in
Respect—Give undivided attention to the person who has the floor (permission to speak)
+ Openness—We wil be as open and honest as possible without disclosing other
personal o privale ssues (e, famil, roommates, rends). L s ckay to Gscuss
situations, but we won't use names or other identifiers. For example, we won' say, "My
alder brother.. instead we will say, "I know someone who.
Right to pisb—li is always okay 1o pass (meaning "I'd rather not" or "l don't want to
answer”).
Nonjudgmental approach—We can disagree with another person's point of view without
putting that person down.
Taking care to claim our o W il spealcour gpinons using the frst person
and avoid using ‘you'. For examp\s I think that kindness is import stead of "You are
just mean".
Sensitivity to diversity—We will remember that people in the group may differ in cultural
background. sexual orentaton, andlor gender denty or gender expression and wil be
careful about making insensitive or careless remarks
1

SYNCHRONOUS & ASYNCHRONOUS
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https://tatp.utoronto.ca/teaching-toolkit/effective-strategies/community-agreements/

Create community agreements

Answer in the shared document: What's
one thing you would incorporate into your
class’s community agreement?

O

SYNCHRONOUS & ASYNCHRONOUS
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https://utoronto-my.sharepoint.com/:w:/g/personal/cristina_damico_utoronto_ca/ESJNvximvEJNg6RnMWqL8zYB1jtwaVVU845xF0_20jpJlQ?e=q3W5Vd

O

Create small group discussions

Practices to implement for effective small group discussions:

Provide clear and specific instructions

Designate each group member a specific task

Ask for an end-product (graded or ungraded)

Take-up the discussion, synchronously or asynchronously
Encourage reflective practice

s Wwh e

ASYNCHRONOUS & SYNCHRONOUS 19



Use multi-media

Pedagogical benefits:
1. Aligns with universal design for

learning g
2. Provides alternative forms of

engagement TechSmith Snagit
. Quicky Capture Your Screen
3. Improves students' technical & o
communication skills

ASYNCHRONOUS

20



Assessing student work and

providing feedback




O

Facilitate peer review

Answer in the chat: What are some of the
pedagogical benefits of having students
participate in peer review?

SYNCHRONOUS & ASYNCHRONOUS 22



O

Facilitate peer review

Scenario 1: Asynchronous peer review QUERCUS @Scholag

4
Scenario 2: Group presentations with peer review ﬂ =
Forms

Scenario 3: Peer review in breakout groups
zoom

SYNCHRONOUS & ASYNCHRONOUS 23



Teaching from a distance




Encourage reflection

[ ] L3
Metacognition
rccoure [ 5.13 ACTIVITY: Reflect on the CDO Modules
& Bb Collaborate
Dashboard One final activity
Files &
COSeS People @ 1. A key takeaway from the CDO for my own work is...
28 Collaborations & Enter your answer
Groups
OUtcomeS @ u U E R c US
Quizzes @
Calendar
Pages &
Syllabus 4 2.As a next step, I plan to do the following with what I learned...
Grades &
Enter your answer
History Assignments &
Rubrics &
Settings
@ 3. A final comment, suggestion, or question I have is...
Enter your answer

ASYNCHRONOUS 25



Pedagogical use cases:

Get to know your students
Check for understanding
Spark a discussion

Enable reflection

Collect immediate feedback

Lk wh e

SYNCHRONOUS 26



Create breakout rooms

(=Y 1 -
a1

Participants Chat

Breakout into small group discussions

Tips for successful breakouts:

- Do a dress rehearsal

- Assign roles (e.g., timekeeper, scribe)

- Provide clear instructions/questions

- Plan extra time compared to face-to-
face interactions

T L. | (m

) cc 0B & M
Record Live Transcript  Breakout Rooms Reactions Zoo
N

O

SYNCHRONOUS
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Answer on the whiteboard

Which activities are you most looking forward to trying?

O

Syllabus quiz Community Peer review Breakout groups
agreements
Treasure hunt / Asynchronous group Reflection surveys
hidden gem discussions
Reading guides Multimedia Polling
‘:-) m u u ™ O C\D <D 58
B E [ [ &\




Encourage reflection

Answer in the chat:

1. What's one thing I’ve learned in today’s
webinar that | will incorporate into my course?

2. What's still confusing?

SYNCHRONOUS 29



Active Learning Strategies - A Continuum for Exploration
These are illustrative examples, not a comprehensive list

Experiential/Community- Engaged Learning
Complex

Active ( )
/

learning COLLABORATIVE | )

4
&5 J

| ]
Debates and Constructive Controversy

Small/ Large Group Discussion

continuum

COMPLEXITY

Think-Pair-Share

[ Quiz/Test Questions J

Self Assessment

[ “IRA” Reading Response ]

[ Quick Write/Minute Paper ]

Simple

Less PLANNING & IMPLEMENTATION TIME* More
*The larger your class, the longer the planning and implementation time

https://docs.google.com/presentation/d/e/2PACX- 30
1vRfB8bOHSFpgp7pDiXbcb4z30r9rJ9AcxFX7rzArWyRo8WONGCwOwos8AY5WYsXhYWoGUIQat2KXp D/pub?start=false&loop=false&delayms=3000&slide=id.p



https://docs.google.com/presentation/d/e/2PACX-1vRfB8b0HSFpgp7pDjXbcb4z3Or9rJ9AcxFX7rzArWyRo8WONGCwOwos8AY5WYsXhYWoGUlQat2KXp_D/pub?start=false&loop=false&delayms=3000&slide=id.p

Navigating Quercus support

resources




Webinars

Online/remote teaching webinars

Recordings and materials:
https://uoft.me/ctsi-videos

Other CTSI events:
https://teaching.utoronto.ca/events

Global calendar to support online/remote teaching:
https://online-remote.teaching.utoronto.ca/

32


https://uoft.me/ctsi-videos
https://teaching.utoronto.ca/events
https://online-remote.teaching.utoronto.ca/

Quercus support resources

The Basics Build Your Course Assessments

— Quercus Support Resources

Start here. Navigate Quercus, modify Create course content and learn about Create and grade different types of

settings and access courses. features and integrated tools. assessments.

Home
Modules Students Ed Tech Catalogue Support
Search @ Q @

Navigate Quercus, access courses and Explore the full list of educational Additional resources, training and

student mobile apps. technologies at U of T. support contacts.

Learn More Learn More Learn More

https://uoft.me/qresources

33



https://uoft.me/qresources

The Basics Build Your Course Assessments

Create and grade different types of

assessments.

Learn More

O 2

Start here. Navigate Quercus, modify
settings and access courses.

Learn More

Create course content and learn about
features and integrated tools.

Learn More

Students Ed Tech Catalogue

Q

Explore the full list of educational
technologies at U of T.

Learn More

Support

~

Additional resources, training and
support contacts.

Learn More

Navigate Quercus, access courses and
student mobile apps.

Learn More

Student support resources

Technology Requirements for
Remote Teaching and
Learning

e Quercus Student Guide

34



https://www.viceprovoststudents.utoronto.ca/students/tech-requirements-online-learning/
https://q.utoronto.ca/courses/46670/pages/student-guide

Planning guide: Teaching online/remotely

UniVerSity of Toronto EVENTS SCHEDULE TEACHING SUPPORT EDUCATIONAL TECHNOLOGY RESEARCH ON TEACHING TEACHING AWARDS ABOUT CTSI Q

Centre for Teaching Support & Innovation
130 St. George Street, Robarts Library, 4th floor

Teaching Strategies

Continuity Planning
Classroom Management

First Class Strategies Teaching Online/Remotely - Planning for Next

Setting the Tone Term Continuity Planning

Large Classroom Teaching

Inclusive Teaching Plan Your Course | Build Your Course | Engage Students | Assess Students | Ensure s Toachl e o= Plandh
Supporting Student-Faculty Accessibility feat: ing Online/Remotely - Planning
Interaction or Next Term

Academic Integrity and the Role of As an instructor you may be planning to move one or more courses to a fully Quick Guide for Continuity Planning
the Instructor online/remote mode and facing a very short timeline for the coming term. This resource

. 5 : . g Pre-Recorded Videos
will explore key considerations and provide examples and how-to guides for course < ea v

Faculty Mentoring for Teaching planning. Host Live Sessions Online

E ) Resources and Support
Explore the following sections:
2 T Academic Continuity at U of T: Tip Sheet
Peer Qbservatl_on of Teaching: Planning Your Course e y P
Effective Practices

https://teaching.utoronto.ca/teaching-support/strategies/continuity-planning/online-remotely-pnt/ 35



https://teaching.utoronto.ca/teaching-support/strategies/continuity-planning/online-remotely-pnt/

Divisional support

Support Contacts

If you have other questions or wish to speak with an individual, please contact your Divisional supp

DIVISION/ FACULTY CONTACT

Applied Science and Engineering

Architecture and Forestry

Arts and Science Instructors:

Dentistry

Education

https://uoft.me/gsupportcontacts 36



https://uoft.me/qsupportcontacts

CTSI website: https://teaching.utoronto.ca

Upcoming events: https://teaching.utoronto.ca/events

Quercus Support Resources: https://uoft.me/gresources

Divisional Support: https://uoft.me/gsupportcontacts

Questions: g.help@utoronto.ca

37
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Questions?
Thank you!
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