
Teaching is a complex human action. The many tasks that 
are involved comprise four general components:

 
 learning experience.

 
affects the quality of the learning experience that students 
have. We have traditionally relied on graduate schools to  

 
programs commonly include efforts to improve communication  

department or its curriculum committee frequently controls 

 
 

experience. To ensure that learning experiences are 

designed and to develop the skills to perform this task. 

The most common is the content-centered approach
sometimes called the “List of Topics” approach. The teacher 

 

advantage of this approach is that it is relatively easy and 
simple; the disadvantage is that it pays virtually no attention 

 content 

 

learning-centered 
approach to designing courses. The heart of this approach is 

A Model of Integrated Course Design

integrated approach to designing college courses. This paper 
outlines the key ideas and components of this model. 
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The remainder of this paper expands on each of these requirements.

Figure 1 • A Model of Integrated Course Design 





Step 1. Identifying Situational Factors
An initial step in designing a course is to size up the 

 Specific context of the teaching/learning situation.  
 

 
 

 

 General context of the learning situation. What learning  
 

 

Nature of the subject  
 

 Characteristics of the learners. What are the life  
 

 
 

 
 

5. Characteristics of the teacher  
 

 
 

recognize this and incorporate special motivational features. 

 
the instructor is prepared for the next step in the design 

Step 2. Establishing Learning Goals

these questions usually emphasize such things as critical 

commitment to life-long learning. 

One important feature of this taxonomy is that each kind of 

purpose of the  process.

To determine the appropriateness and relevance of each of 
the six types of goals for a given course or other learning 

Figure 2 • A Taxonomy of Significant Learning
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Figure 2 • A Taxonomy of Significant Learning

Questions About Foundational Knowledge as a Goal.  
 

 
 students to  

Questions About Applications as a Goal. What kinds  
 

 
 

Questions About Integration as a Goal. What  
 connections should students recognize and make  

 
 

 

Questions About Goals Related to Human Dimensions.  
 
 

5. Questions About the Appropriateness of Caring Goals.  

 

6. Questions About “Learning How to Learn” as a Goal.  
 

 
 

Step 3. Feedback and Assessment Procedures

assessment for determining if the student “got it” or 
not. This “audit-ive assessment” process is designed 
principally to help the teacher assign grades. A learning-

 calls for a more sophisticated approach 

assessment” is needed. This process is designed to 

the more traditional audit-ive assessment.
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Figure 3 • Audit-ive and Educative Assessment
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Criteria and Standards  

 exceptional achievement from poor performance. Then  

Self-Assessment. Create opportunities for students
 to engage in self-assessment of their performance.
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Step 4. Teaching/Learning Activities

received information and ideas from authoritative sources. 

challenged the potency of passive learning as an exclusive 

students learn more and retain their learning longer if they 
acquire it in an active rather than a passive manner. 

learning process itself.

Figure 4 • A Holistic View of Active Learning
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   of experience online.

 
   various kinds of dialogue online.

what
how value what else they need to 

their learning.

Step 5. Integration

 

 
 

Assessment”:

Learning Activities”:

 understand the criteria and standards used to assess

 

The second step is focused on creating a dynamic

inclass and out-of-class activities in a “castle-top” diagram

strategies illustrate the importance of this step.

individual activities do not engage students in active 
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Conclusion

expenditure has great potential for exerting a potent 

Groups in College Teaching

http://www.ou.edu/idp/dfink.html
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